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+ Climate C tion: Ev|den

Exit Ticket Question: What evidence fro

today's lesson shows that climate change
affects worker health?

==

Sentence Starter: Evidence that climate §
\

change affects worker health can be seen \
when | noticed...




+ Climate C ction: Heat'S

Exit Ticket Question: How does
extreme heat affect the human body
based on what you learned today?

Sentence Starter: One way extreme
heat affects the human body is by
causing...




Exit Ticket Question: What scientific term from
today (ex: heat stress, exposure) is still unclear
to you?

Sentence Starter: A scientific term | still find
unclear is because...
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+ Climate C

ctions = | ‘

Exit Ticket Question: Which part of ’t'he article or

\e/i)c(jeeorizi(s:te (S:??nnected science to real-world §
P : §

\
\ Sentence Starter: The part of the article or video §

~1 that best connected science to real-world

Iy

EE;;' experiences was the segment about...




nerability:

Exit Ticket Question: What is one reasbn gig workers have

fewer protections in extreme heat? s
» Sentence Starter: One reason gig workers have fewer \
19 . _ _ §

!i"ptectlons in extreme heat is that... \
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vVJGIg Economy + Work
Q

J

Inerability:

RYO %xit Ticket Question: What question do you still h bout the gig

economy or workers' rights? ‘

Sentence Starter: A question | still have about the gig economy or §

workers' rights is... §
N \




Inerability: Uy

§

\
Exit Ticket Question: Describe one unsafe or unfair §
condition highlighted today. _——

Sentence Starter: An unsafe or unfair conditioﬁ

highlighted today was when... =




=
This exit ticketgprompts students to think critically about accountability and \

systemic.ii““. lity. Answers might include gig companies, government §

S [ 1 1
reg dHEHI!IIIClpalltles workers themselves, or consumers—( N
sedeveals different levels of understanding about power and responsibility.
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ce Starter: In the Merrimack Valley delivery workers face the most heat ris§

\
_« . §

Iaqiﬁiiﬁiimstlon connects abstract climate science to students' own §

{5 ) 1 o e )

nuriitiessiReésponses might reference specific locations like outdday: teas,
coies; O fieighborhoods with limited shade and cooling resource a‘,[bis

27 SSEBR, 1 and builds community awareness.
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powering question positions students as agents of change in their own
communitiesgge@ek for creative, feasible solutions such as establishing cooling
[
centers ﬁl!ﬁiﬁli}ade structures, enforcing heat breaks, or creating worker
\ _AIII . (3]




tion S aLeseae
%uestlon What did you learn that connects to your 0

Responses might,connect to their own experiences with heat, family members §
JANEENEEEL. \
who workilﬂiﬂlllhle conditions, or observations they've made in their \
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rward-looking question assesses whether students understand climate §

trends and_camsapply them to their region. Students should reference climate §
Alllll HEh \
models |iilimmperatures reduced precipitation, or other projected cllmﬁte\\

AIIIIIIIII Bk
|r area.
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r story was

m + Evidenc . Powerful

t Question: What piece of evidence from the Pulltzer (‘
t powerful? va

e Starter: The piece of evidence from the Pulitzer Center story that felt s

most powerful was... §

P .

Thls__queﬁiﬁiﬂiiihPs media literacy and critical analysis skills. Students shou&

IO

IIH!.quotes images, or stories and explain why the d it
gonvincing. This reveals their understanding of how ewdenc A
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s Iﬁﬂ"!swe storytelling.




missing

i, or the story's broader implications. This builds skills in §

o o o
- d critical media consumption.




m + Eviden : Visual and

%uestion: How did visuals/data help youunderstand

nce Starter: Visuals or data helped me understand the issue by showing...

This question assesses students' understanding of how visual communication a =
data presentation,.enhance comprehension. Responses should reference specif'r§

raphs ﬂﬁ.“iii? raphs, or statistics and explain their impact on §
grap \ ’AIIIE!E EEEE ’ P P




ViJo m + Eviden : Evidence forAd

it Ticket Question: What evidence would you usé,l»'ihi_}ahfbpl-ed.
nce Starter: | would use the following evidence in an op-ed....
This question bridges journalism and persuasive writing. Students should identif)§

specific, c%;&xidence they believe would be most convincing to an audience§
This dev‘i iﬂiﬁbility to select and prioritize evidence for their own writing.\
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riting Prep:

'oplng Your

°

it Ticket Question: What claim are you thinking about for yow‘

nce Starter: The claim | am thinking about for my op-ed iS...

t ticket begins the op-ed writing process by asking students to articulate §

\
their main Q;ﬁmnt Strong claims should be specific, debatable, and connect x

to th thei.'.'.“““ ked throughout the unit. This serves as a planning tool for thbx

)
‘ahead.




riting Prep: 1fying YQU;r‘.A,

it Ticket Question: WWho needs to hear your message most’?

nce Starter: The people who need to hear my message most are...

This question develops audience awareness—a critical component of effective §

persuasive w#iting. Students might identify policymakers, business leaders, §
W . . . . \
commu Hlﬂilﬁ, or fellow students. Understanding their audience will help\

. A

, evidence, and language in their op-ed. o ~
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ce Starters: A possible opening sentence for my op-ed is:
." One solution | would propose is... and one

Lhaveis".
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remaining

‘ﬂ""'======i
This:final: Eynthesizes learning and prepares students for o
‘IIIIIII

FSentence should hook readers, the solution should be concre
!IE!!I% remaining question should reflect ongoing critical thinking
the issue. This exit ticket serves as a planning doc

persuasive writing task.
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